English Language Arts Curriculum Alignment Chart, K-3

	ELA Standard
	End-of-Cluster Expectation
	Pedagogical Component
	Resources and Activities
	Assessments
	Notes

	Standard One:

Students will use written and oral English approp-riate for various purposes and audiences.
	Writers at all grade levels will produce texts that exhibit the following language conventions, all of which are consistent with the genre and purpose of the writing:

· sentence formation

· conventions
	The Writing Block

Writer’s Workshop

Journals

Morning Message
	Open Court

· Writing/Composition

· Integrated Language Arts

6+1 Traits


	Rubrics

Open Court

Observation Survey
	

	
	K.101 – K.105
	1.101 – 1.107
	
	
	
	

	
	2.101 – 2.107
	3.101 – 3.108
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, students will be able to write expressive (author-oriented) texts, both personal and literary, that

· reveal self-discovery and reflection.

· demonstrate experimentation with techniques which could include dialogue.

· demonstrate experimentation with appropriate modes which could include narration and description.
	The Writing Block

Writer’s Workshop

Guided Writing

Journals

Morning Message

Inquiry


	Open Court

· Writing/Composition

· Integrated Language Arts

6+1 Traits

Inquiry Project-Presentations


	Written/Oral Presentations

Publication/Celebrations

Writing Rubrics

Open Court

Conferencing Checklists

Portfolio

Journal


	

	
	K.106 – K.108
	1.108 – 1.111
	
	
	
	

	
	2.108 – 2.116
	3.109 – 3.117
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, students will be able to write informative (subject-oriented) texts, both personal and literary, that 

· begin to address the needs of the audience.

· exhibit appropriate modes which could include description, narration, classification, simple process analysis, or simple definition.

· conform to the appropriate formats which could include letters, summaries, messages, and reports.
	The Writing Block

Writer’s Workshop

Guided Writing

Journals

Morning Message

Authoring Cycle


	Open Court

· Writing/Composition

· Integrated Language Arts

6+1 Traits

Inquiry Projects and Presentations


	Peer Response

Written/Oral Presentations

Publication/Celebrations

Writing Rubrics

Open Court

Conferencing Checklists
	

	
	K.109 – K.111
	1.112 – 1.117
	
	
	
	

	
	2.117 – 2.125
	3.118 – 3.126
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, students will be able to write argumentative and persuasive (audience-oriented) texts, both personal and literary, that

· begin to consider the needs of the audience.

· communicate a clear-cut position on an issue.

· support the position with relevant information, which could include personal opinions and examples

· exhibit evidence of reasoning.
	The Writing Block

Writer’s Workshop

Guided Writing

Journals

Morning Message

Inquiry


	Open Court

· Writing/Composition

· Integrated Language Arts

6+1 Traits

Inquiry Projects


	Peer Response

Written/Oral Presentations

Publication/Celebrations

Writing Rubrics

Open Court Assessments

Conferencing Checklists

Inquiry Presentations

Presentation Rubrics
	

	
	K.112 – K.114
	1.118 – 1.120
	
	
	
	

	
	2.126 – 2.131
	3.127 – 3.133
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, students will be able to

· formulate a message including all essential information.

· organize a message appropriately for the specific speech situation.

· deliver a message,

· attempting to control volume, tone, speed, and enunciation appropriately for the situational context;

· creating an impression of being secure and comfortable;

· incorporating audio/visual aids when appropriate.

· respond to feedback, adjusting volume and speed.
	The Writing Block

Writer’s Workshop

Guided Writing

Journals

Inquiry


	Open Court

· Writing/Composition

· Integrated Language Arts

Inquiry Projects


	Written/Oral Presentations

Publication/Celebrations

Open Court Assessments

Conferencing Checklists

Inquiry Presentations

Presentation Rubrics
	

	
	K.115 – K.121
	1.121 – 1.128
	
	
	
	

	
	2.132 – 2.138
	3.134 – 3.140
	
	
	
	


	ELA Standard
	End-of-Cluster Expectation
	Pedagogical Component
	Resources and Activities
	Assessments
	Notes

	Standard Two:

Students will construct, examine, and extend the meaning of literary, informa-tive, and technical texts through listening, reading, and viewing.
	By the completion of grade 3, using appropriate texts, students will be able to:

· select and apply efficient, effective decoding and other word recognition strategies to comprehend printed texts.
	Guided Reading

Working With Words

Self-Selected Reading
	Open Court

· Integrated Language Arts

· Reading

Leveled Readers

Book Room
	Running Records

Open Court Assessments

STAR Early Literacy

STAR Reading

Observation Survey

Informal/Basic Reading Inventory
	

	
	K.122 – K.128
	1.129 – 1.136
	
	
	
	

	
	2.139 – 2.141
	3.141 – 3.142
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using appropriate texts, students will be able to:

· develop an increasingly extensive vocabulary and actively seek the meaning of unknown words as an important facet of comprehending texts and messages by:

· using context clues to determine the meanings of words;

· using reference works, technology, and human resources to learn the meaning of unknown words (e.g., dictionaries, computer software).
	Guided Reading

Working With Words

Self-Selected Reading
	Open Court

· Integrated Language Arts

· Reading

Leveled Readers

Book Room
	Running Records

Open Court Assessments

STAR Early Literacy

STAR Reading

Observation Survey

Informal /Basic Reading Inventory

Portfolio
	

	
	K.129 – K.132
	1.137 – 1.141
	
	
	
	

	
	2.142 – 2.148
	3.143 – 3.148
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using appropriate texts, students will be able to:

· self-monitor comprehension while listening, reading, and viewing by:

· generating a purpose for reading, listening, or viewing;

· assimilating information with prior knowledge to revise predictions and understandings, and to make inferences;

· taking appropriate actions (e.g., rereading to make sense, adjusting rate of reading, seeking the meaning of unknown vocabulary) to enhance the understanding of oral and written text.
	Guided Reading

Working With Words

Self-Selected Reading

Read Aloud

Book Talk
	Open Court

· Integrated Language Arts

· Reading

Leveled Readers

Book Room

Library Resources
	Running Records

Open Court Assessments

STAR Early Literacy

STAR Reading

Observation Survey

Informal/Basic Reading Inventory

Reader Response
	

	
	K.133 – K.134
	1.142 – 1.144
	
	
	
	

	
	2.149 – 2.151
	3.149 – 3.151
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using appropriate texts, students will be able to:

· demonstrate an overall understanding of oral and printed texts by:

· making and revising predictions as needed;

· identifying story elements (e.g., characters, setting, plot);

· recognizing figurative language and literary devices (e.g., simile, metaphor);

· retelling a story or restating an informative text through speaking and/or writing;

· organizing the important points of the text by completing summaries, outlines, and/or graphic organizers;

· identifying the author’s purpose;

· comparing information between and within texts;

· discriminating between fact and opinion;

· drawing conclusions;

· questioning the validity of the information;

· relating the content of the text to real-life situations.
	Guided Reading

Shared Writing

Shared Reading

Self-Selected Reading

Literature Circles

Read Aloud
	Open Court

· Integrated Language Arts

· Reading

Leveled Readers

Book Room

Story Mapping

Venn Diagrams

Graphic Organizers
	Running Records

Open Court Assessments

STAR Early Literacy

STAR Reading

Observation Survey

Informal/Basic Reading Inventory

Discussion

Reader Response
	

	
	K.135 – K.141
	1.145 – 1.157
	
	
	
	

	
	2.152 – 2.164
	3.152 – 3.164
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using appropriate texts, students will be able to:

· critically analyze and evaluate information and messages presented through print, speech, and mass media by:

· connecting and synthesizing information from different sources;

· formulating and expressing opinions;

· responding to questions requiring critical thinking;

· drawing conclusions;

· differentiating between literal and non-literal meanings;

· evaluating texts and media presentations for bias and misinformation;

· acknowledging the possibility of a variety of interpretations of the same text.
	Guided Reading

Shared Writing

Self-Selected Reading

Literature Circles

Read Aloud

Inquiry
	Open Court

· Integrated Language Arts

· Reading

Leveled Readers

Book Room

School Library
	Open Court Assessments

Discussion

Conferencing

Inquiry Presentations
	

	
	K.142 – K.143
	1.158 – 1.162
	
	
	
	

	
	2.165 – 2.171
	3.165 – 3.171
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using appropriate texts, students will be able to:

· extend meaning by:

· offering a personal response to texts;

· applying information from printed, electronic, and oral texts to complete authentic tasks;

· using divergent thinking.

· become aware of the presence and role of the mass media in their lives by:

· evaluating how electronic, print, and cinematic messages affect them;

· recognizing the underlying purposes of media messages (e.g., profit, humanitarianism, support of artistry).
	Book Talk

Inquiry

Critical Literacy

Media Literacy

Read Aloud

Guided Reading
	Open Court

· Integrated Language Arts

· Reading

Book Room

School Library

TV/VCR  and Videos

Newspapers

Magazines
	Open Court Assessments

Discussion

Conferencing

Inquiry Presentations

Media Literacy and Critical Literacy Presentations
	

	
	K.144 – K.146
	1.163 – 1.165
	
	
	
	

	
	2.172 – 2.176
	3.172 – 3.176
	
	
	
	


	ELA Standard
	End-of-Cluster Expectation
	Pedagogical Component
	Resources and Activities
	Assessments
	Notes

	Standard Three:

Students will access, organize, and evaluate information gained by listening, reading, and viewing.
	By the completion of grade 3 students will be able to:

· identify, locate, and select sources of information relevant to a defined need:

· With direct teacher assistance, students will:

1) identify and locate a variety of sources including printed materials, personal interviews, oral reporting, forums, and technological forms of information;

2) use procedures to gather information and ideas.

· Independently, students will extract information to achieve a specific purpose.
	Inquiry Projects

Guided Reading

Self Selected Reading (to allow time for conferencing)

Conferencing

Read Aloud
	Open Court

· Integrated Language Arts – Inquiry and Research/Study Skills

Book Room

School Library

TV/VCR  and Videos

Newspapers

Magazines

Internet Resources

www.ala.org/greatsites
Dictionaries

Encyclopedias
	Rubrics

Open Court Assessments

Discussion

Conferencing

Power Point Projects

Inquiry Presentations
	

	
	K.147 – K.151
	1.166 – 1.170
	
	
	
	

	
	2.177 – 2.182
	3.177 – 3.180
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3 students will be able to:

· organize, manipulate, and express information and ideas relevant to a defined need:

· With direct teacher assistance, students will:

1) follow a process for research completion;

2) use technology to synthesize information into a meaningful format to express ideas and experiences, and to create text, drawings, graphs, diagrams, photographs, videos, and graphics.

· Independently, students will present information which is sufficient in quantity and depth to achieve a specific purpose.
	Inquiry Projects

Guided Reading

Self Selected Reading (to allow time for conferencing)

Conferencing

Read Aloud
	Open Court

· Integrated Language Arts – Inquiry and Research/Study Skills

Book Room

School Library

TV/VCR  and Videos

Newspapers

Magazines

Internet Resources

www.ala.org/greatsites
Dictionaries

Encyclopedias
	Rubrics

Open Court Assessments

Discussion

Conferencing

Power Point Projects
	

	
	K.152 – K.154
	1.171 – 1.174
	
	
	
	

	
	2.183 – 2.187
	3.181 – 3.183
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3 students will be able to:

· evaluate both sources and information

· With direct teacher assistance, students will:

1) establish criteria to use to differentiate between authoritative and non-authoritative sources;

2) establish criteria by which sources and information can be analyzed for accuracy, bias, stereotypes, and validity.

· Independently, students will draw conclusions based upon information relevant to a specific purpose.
	Inquiry Projects

Guided Reading

Self Selected Reading (to allow time for conferencing)

Conferencing

Read Aloud
	Open Court

· Integrated Language Arts – Inquiry and Research/Study Skills

Book Room

School Library

TV/VCR  and Videos

Newspapers

Magazines

Internet Resources

www.ala.org/greatsites
Dictionaries

Encyclopedias
	Rubrics

Open Court Assessments

Discussion

Conferencing

Power Point Projects
	

	
	K.155 – K.156
	1.175 – 1.176
	
	
	
	

	
	2.188 – 2.190
	3.184 – 3.186
	
	
	
	


	ELA Standard
	End-of-Cluster Expectation
	Pedagogical Component
	Resources and Activities
	Assessments
	Notes

	Standard Four:

Students will use literary knowledge accessed through print and visual media to connect self to society and culture.
	By the completion of grade 3, using literature appropriate for age, stage, and interests, students will be able to:

· Connect their own experiences to those of literary characters by:

· explaining the reasons for a character’s actions;

· responding to the sensory, intellectual, and emotional elements of literature;

· understanding the feelings of characters of varying genders, races, and disabilities;

· relating incidents in the text or media to life’s experiences;

· seeking other literary texts and media as the result of a literary experience.
	Read Aloud

Shared Reading

Guided Reading

Conferencing

Reader’s Workshop

Literature Circles

Self Selected Reading

Book Talk

	Open Court

· Integrated Language Arts

· Reading

Book Room

Library


	Rubrics

Open Court Assessments

Discussion

Conferencing

Participation in Discussion

Observation Checklists

Book Talk Connections Chart
	

	
	K.157 – K.158
	1.177 – 1.180
	
	
	
	

	
	2.191 – 2.195
	3.187 – 3.191
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using literature appropriate for age, stage, and interests, students will be able to:

· respond to literary text and media using interpretive, critical, and evaluative processes by:

· making inferences about content, events, characters, setting;

· identifying the differences between genre.
	Read Aloud

Shared Reading

Guided Reading

Book Talk


	Open Court

· Integrated Language Arts

· Reading

Book Room

Library


	Open Court Assessments

Discussion

Conferencing

Participation in Discussion

Observation Checklists

Book Talk Connections Chart
	

	
	K.159 – K.161
	1.181 – 1.182
	
	
	
	

	
	2.196 – 2.197
	3.192 – 3.193
	
	
	
	

	
	
	
	
	
	

	
	By the completion of grade 3, using literature appropriate for age, stage, and interests, students will be able to:

· demonstrate an appreciation for a broad range of culturally diverse literary texts and media created by historical, modern, and contemporary authors through:

· responding to literary texts and media representing the diversity of American cultural heritage inclusive of ages, genders, nationalities, races, religions, and disabilities;

· responding to literary texts and media representative of various nations and cultures.

· apply information gained from literature as a basis for understanding self and society by:

· using literature as a resource for shaping decisions;

· using literature as a resource for understanding social issues.
	Read Aloud

Shared Reading

Guided Reading

Conferencing

Reader’s Workshop

Literature Circles

Self Selected Reading

Book Talk
Media Literacy

Critical Literacy

Inquiry Cycle
	Open Court

· Integrated Language Arts

· Reading

Book Room

Library

TV/VCR –Video

Inquiry Projects


	Rubrics

Open Court Assessments

Discussion

Conferencing

Participation in Discussion

Observation Checklists

Book Talk Connections Chart

Inquiry Presentations

Portfolio

Book/Reading Logs
	

	
	K.162 – K.165
	1.183 – 1.186
	
	
	
	

	
	2.198 – 2.1102
	3.194 – 3.197
	
	
	
	


Glossary of Terms

	6+1 Traits
	A complete guide for writing for grades 3 and up, by Ruth Culham.  The traits include: ideas, sentence fluency, organization, word choice, voice, conventions, and presentation.  All teachers in grades 3-8 have been given this resource and the school plans to continue professional development from implementation of this model.

	Alphabet Books

	Books fro beginning readers that teach phonemic awareness through corresponding letters, letter-sounds and pictures.

	Alphabet Charts                             
	Charts posted in early childhood classrooms for children to reference letter formation and sounds.

	Anecdotal Records
	Records kept by the teacher as to observed student progress to help guide future planning and development.

	Audio/Video Tapes of Student Performance 
	For use in student portfolios these recordings can be valuable in showing growth over time, especially in reading fluency.

	Authoring Cycle
	From the research of Short, Harste, and Burke in Creating Classrooms for Authors and Inquirers (1996) published by Heineman.  Teachers guide students through the authoring cycle by: “building from the known, taking time to find questions for inquiry, gaining new perspectives, attending to difference, sharing what was learned, planning new inquiries, and taking thoughtful new action”.  See “Authoring Cycle” in Appendix.

	Big Books
	Oversized books that help the teacher to replicate the experience that a child would normally get from sitting on the lap of a parent and sharing a book.  The oversized print and pictures allow the entire class to see the concepts of print that lead to early literacy such as: that text conveys a message, we use a left-to-right progression and return sweep when reading, meaning clues can be gathered from pictures, etc.

	Book Bins 
	Bins of books that students can choose from for self-selected reading.  This allows the teacher to monitor and control choices that are developmentally appropriate.  Bins can be arranged to include leveled books, high interest books, or books that correspond with cross-curricular topics.  Choices should reflect the diversity of American cultural heritage inclusive of ages, genders, nationalities, races, religions, and disabilities

	Book Clubs/ Book Talk
	From Aidan Chambers “Book Talk” this approach to literature circles incorporates student voice and encourages students to make connections across literature and life.  See “Tell Me” Template in Appendix.

	Chants
	Short, highly visible pieces of text which the class reads chorally.  Allows students the practice of reading aloud fluently.

	Chapter Books
	Transitional Books between picture books and novels

	Checklists
	Used for assessment purposes, the teacher keeps lists of various skills to be observed and checks them off as students demonstrate them in the school environment.

	Class Authored Writing

	A shared writing experience where the whole class participates in authoring a text together.  This allows the teacher to model concepts and traits to be included in student writing.

	Class Books
	Books compiled through class collaboration and shared at home with parents as a take-home book or placed in the classroom library for students to enjoy.

	Class Journal
	A journal kept by the classroom teacher in a large print format which models for students how to keep a journal by writing about class events throughout the school year.

	Concepts About Print
	An assessment from Marie Clay’s Observation Survey which assesses students knowledge of concepts that lead to early literacy such as: text conveys a message, we use a left-to-right progression and return sweep when reading, meaning clues can be gathered from pictures, etc.

	Conferencing Checklists
	An assessment kept by the teacher to ensure that certain topics or skills are talked about in a student conference.  Conferences are held for many purposes allowing for individualized attention especially in the writing process.

	DEAR Time
	Known as Drop Everything and Read time.  A silent reading time where independent reading is modeled and practiced.

	Emergent Reading Checklist
	An assessment checklist which allows teachers to track when students display skills categorized in the following observable components: Interactions with literature, understanding conventions of book handling, knowledge of concepts about print, letter/word knowledge, and rhymes/phonics.  See Appendix.

	Guided Reading  
	The teacher "guides" the students to use reading strategies appropriately. The teacher helps students in small groups to talk, think, and question their way through the reading or writing process. In Guided Reading, books are at the children's instructional level, and the children do the reading. 


	Guided Writing
	The teacher "guides" the students to use writing strategies appropriately. The teacher helps students independently or in small groups to talk, think, and question their way through the writing process.

	High Frequency Word Test
	From Marie Clay’s Observation Survey, this assessment provides a sampling of the student’s competence with reading words in isolation and compares the student’s performance with the norm of the child’s age group.

	Independent Reading & Writing: 
	Students read and write the whole text independently.

	Inquiry Projects and Presentations
	From the research of Short, Harste, and Burke in Creating Classrooms for Authors and Inquirers (1996) published by Heineman.  Teachers guide students through inquiry projects and presentations by: “building from what students already know, taking time to find questions for their inquiry projects, gaining new perspectives through research, attending to differences through editing and revising, sharing what was learned through a formal presentation, planning new inquiries from reflection and peer feedback, and taking thoughtful new action for future projects.  See “Inquiry” in Appendix.

	Journals
	Students keep journals in class as a means of independent reflection and thinking.  Also as a means for tracking possible new writing topics.

	Language Experience
	Students write and/or draw as a response to a language experience such as a read aloud, shared reading, presentation, etc.

	Letter I.D. Test
	From Marie Clay’s Observation Survey, this assessment shows the teacher which letters and sounds the student knows.  This knowledge guides the teachers planning for future whole group, small group and independent lessons to teach and reinforce letter concepts and phonemic awareness.

	Letters & Messages
	An opportunity for students to use writing and reading for socially interactive, real and meaningful purposes.

	Leveled Books
	Books leveled according to reading level for the purpose of guided reading.  Fountas and Pinnel offer leveling lists and suggestions for scaffolded lessons at each level.  PCA offers a collection of leveled books in the school book room appropriate for K-3 reading levels, as well as numerous resources from Fountas and Pinnel.

	Listening Center

	A center activity where students listen to a book on tape and follow along in the book.  This offers students an opportunity to hear the rhythm of a book read aloud fluently with expression.

	Literature Circles
	An opportunity for students to read and respond to books through peer conversation allowing them to make meaningful connections with the text through reading, writing, listening, speaking, viewing and presenting.  All teachers have a copy of Moving Forward with Literature Circles (2002), by Brown, Day, McLellan, and Spiegel.  This book provides steps to guide the process as well as checklists and assessments.

	Literature Extension Activities
	Various activities planned by the teacher to extend meaningful thinking about the text.  

	Literature Logs
	A record kept by the student and/or teacher that lists all of the books that the student has read to date.  Logs may be kept as a list or as a journal in response to the readings.

	Literature Study Groups
	Students work in groups of 4 or 5 to discuss and study a given or chosen text.

	Mini-lessons
	A short lesson where the teacher teaches a concept based on student and class need.  Mini-lesson topics may be developed and chosen based on assessments, observations, or as a means of introducing a new concept.

	Miscue Assessment
	The teacher marks miscues as the student reads aloud as a means of understanding which cueing systems the student is using effectively and which ones the student needs guided instruction in using.  The cueing systems being:  Syntactic (Sound), Graphophonic (Visual), and Semantic (Meaning).

	Modeled Writing
	The teacher models the traits of an effective writer while thinking out loud and writing in a format such as a chart or overhead so the learners can observe.

	Morning Message
	Each day the teacher writes a message to the class that serves several purposes.  The content of the letter serves as a means for highlighting major events that will take place that day.  The teacher also uses the letter as a means of teaching proofreading and editing skills by having the class search for errors to correct.  For more information, see Getting the Most Out of Morning Message and Other Shared Writing Lessons by Carleen Dacruz Payne and Mary Browning Schulman.

	Observation Journals
	The teacher keeps a journal record of student progress and behavior observed throughout the school day.

	Open Court
	Open Court Reading (2000) SRA/McGraw-Hill.  A K-5 basal reading program used as a resource, anthology, and scope and sequence for Language Arts skills in grades K-5.

	Paired/Cooperative Reading & Writing (Partner/Buddy Reading & Writing)
	The teacher groups children together for reading and writing based on Vygotsky’s theory of learning that we can often do more with assistance than alone through social learning situations.  These Zones of Proximal Development result when a child is able to reach a level of learning with assistance that s/he was not capable of achieving alone.

	Peer Response, Feedback, and Discussion
	Students learn to gear their presentations and writing to a peer audience.  Peers provide feedback for each other to help improve future publications.

	Portfolio
	A system of assessment that allows the teacher to see growth over time.  The teacher and the student select together writing and learning pieces for various purposes to be shared at conference time with parents.  See appendix for more information.

	Publisher’s Corner/Author Seat  

	Students share their writing through a written publishing format or oral presentation.

	Read Aloud

	The teacher or another person reads different kinds of texts to the children and follows up with discussion that encourages higher order thinking and connecting.

	Reading Inventories
	From Basic Reading Inventory (2001) by Jerry L. Johns which explains how to administer, score and interpret various forms of reading assessments that help teachers place students in appropriate reading materials and guides future instruction.

	Re-telling
	Students re-tell a story that they’ve read so the teacher can check for comprehension.

	Running Records
	From Marie Clay’s Observation Survey, an assessment that alerts teachers to which cueing systems a reader is using effectively which helps to guide future reading instruction.

	Self Assessment
	Students are asked to reflect honestly on their work which provides them with the beginning foundation for self-monitoring their progress and self-correcting.

	Shared Reading

	The teacher and children read and re-read chorally big books, poems, and songs.

	Shared Writing
	The teacher models writing for students using various writing and editing strategies.


	Sharing
	Students share work, thoughts, and feelings as a means of reflection and as a means of practicing and improving presentation skills.

	Small Same-book Reading Groups
	Also known as flexible groups; teachers group children for specific purposes based on specific needs based on Running Record or similar assessments.  Multiple copies of the same book are used to teach children reading strategies at their appropriate instructional reading level.

	Songs
	Printed song lyrics are used as a Shared Reading or Four Blocks© Guided Reading activity encouraging children to make connections between print and oral language.

	Sound-Symbol Test
	An oral test given to students to assess phonemic awareness.  Published in Observation Survey by Marie Clay.

	State Writing Rubric
	The rubric used for assessing the DSTP Writing prompts

	Student Presentations
	Students present their work to the class soliciting questions and feedback about their work.  This encourages students to become comfortable with speaking in front of a group and promotes social learning.  It also allows for practice with public speaking skills such as pacing, volume, and anticipating what will be appropriate for various audiences. Students are encouraged to play with various forms of media where appropriate.

	Student/Teacher Conference
	The teacher conferences with students individually or in groups to provide individualized attention and scaffolding at an appropriate level.  Allows the teacher to Differentiate Instruction.  Other students may be working in centers or individually.  The Four Blocks© Self-Selected Reading Block also allows time for the teacher to conference with students.

	Student-Authored Books and Other Forms of Writing
	Books, poems, short stories, etc. written (and illustrated, if appropriate) by students giving them a sense of ownership over their writing and providing a space to make their writing public.  Often created through Writer’s Workshop and published in various formats.

	Summary Sheets
	A synopsis of what was discussed during a literature discussion or literature circles.

	Teacher Designed Rubrics
	A number system that identifies what will be assessed and therefore, what the learning objective is for an assignment.

	Teacher Feedback
	The teacher gives constructive criticism as well as highlights areas of success for the student on an assignment either written or oral.  Often after a presentation, the teacher will provide this feedback so that students know teacher expectations as to what needs improvement as well as what they are doing well for future presentations.

	Video
	Used for educational purposes, students learn to “read” video media as a form of visual literacy.

	Word Family Test (Oral and Written)
	A test that shows student understanding of word family concepts (for example that cat, hat, and mat are in the same family due to the _at pattern.  This is a helpful strategy for decoding words.

	Word Play/Working with Words  
	Students work with words to develop strategies that support phonological awareness
.  Strategies and sequences are provided through The Four Blocks© resources.

	Writer’s Workshop
	Students write together or independently while the teacher conferences with individuals or small groups providing scaffolding in the writing process.  The teacher guides the student at his or her own level toward the completion of a quality, age appropriate piece of writing.

	Writing & Reading Workshop

	Students read and write together or independently while the teacher conferences with individuals or small groups.

	Writing Block
	A block of time described in the Four Blocks© framework where students build fluency in writing, learn grammar and mechanics of writing, refine and apply knowledge of phonics and spelling, and build confidence as a writer.  Recommended for 30-40 minutes every day.  See the Four Blocks© resources for more information

	Writing Prompts
	Provides students with a topic for writing.

	Writing Rubrics
	A grading format that serves two functions.  For the student, it provides a checklist of how to be successful on an assignment.  For the teacher it provides an assessment of the student’s work.

	Writing Samples 
	Teachers collect dated samples of student’s writing to demonstrate growth over time.

	Written/Oral Presentations
	Students read aloud their final writing piece or present orally a synopsis of what they’ve learned, followed by teacher and peer feedback.


Recommended Internet Resources:

www.readwritethink.org
www.ala.org/greatsites
www.starfall.com
www.marcopolosearch.org
http://www.doe.state.de.us/englangarts/elahome.html
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